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SET Causton - Pupil Premium Strategy Statement 2021-22 
 

This statement details our school’s use of pupil premium (and recovery premium for the 

2021 to 2022 academic year) funding to help improve the attainment of our 

disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the effect that last year’s spending of pupil premium had within our 

school.  

School overview 

Detail Data 

School name SET Causton 

Number of pupils in school  202 

Proportion (%) of pupil premium eligible pupils 49% 98 pupils 

Academic year/years that our current pupil premium 

strategy plan covers (3 year plans are recommended) 

2020-23 

Date this statement was published Autumn 2021 

Date on which it will be reviewed Summer 2021 

Statement authorised by Mark Barrow 

Pupil premium lead Jess Hearn 

Governor / Trustee lead Vanessa Nicholson and 

Neil Alderton 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £123,707 

Recovery premium funding allocation this academic year £14,415 

Pupil premium funding carried forward from previous 

years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 

funding, state the amount available to your school this 

academic year 

£138,122 
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A: Pupil premium strategy plan 
 

Statement of intent 
Vision 

‘We believe in each and every young person’. 

Seckford Education Trust is committed to ensuring each and every student eligible for the 

pupil premium benefits via this additional funding and is in no way disadvantaged when 

compared to their peers.  

We aim to: 

• Draw on research evidence and evidence from our own experience to direct funding 

to an offer that is most likely to maximise achievement;  

• Never confuse eligibility for the Pupil Premium with low ability, and focus on 

supporting our disadvantaged students to achieve the highest levels;  

• Minimise potential barriers to learning and thereby maximise progress and 

achievement;  

• Advantage the most disadvantaged students through whole school and sometimes 

more targeted offer; 

• Ensure all students eligible for the pupil premium make outstanding academic 

progress and achieve beyond expectation; 

• Ensure there is transparency, through our reporting mechanisms, to demonstrate 

how and why this funding has been spent; 

• Ensure we recognise that not all students who are socially disadvantaged are 

registered or qualify for free school meals and reserve the right to allocate the pupil 

premium funding to support any pupil or groups of students the school has 

legitimately identified as being socially disadvantaged;  

• Ensure parents and carers of disadvantaged children understand they can make a 

positive contribution to their children’s achievement across the SET schools by 

working alongside their school in harmony and recognising that parent and carer 

involvement makes a difference. 

 

Strategy for 2020-23 

This is to: 

• Improve the academic outcomes of disadvantaged students of all abilities as 

measured by Progress scores (national vs non-disadvantaged) and positive progress 

scores for each and every disadvantaged student; 

• Close the attainment and progress gap between disadvantaged students and their 

peers as measured by Attainment at the expected standard (national vs non-

disadvantaged) and final outcomes vs targets set in line with ‘Fischer Family Trust 5’; 

• Enhance students’ cultural literacy and wider enrichment opportunities (evidence 

base to include: PEP booklets and stakeholder surveys; attendance rates). 

• Whilst support for students will be personalised, there are three broad areas that will 

underpin our work and deployment of the pupil premium. These will be professional 

development, targeted academic support and wider support strategies. 
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Challenges 
This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 

number 

Detail of challenge  

1 Some pupils are not at age related level and have conceptual gaps or misconceptions 

2 Some pupils may have speech and language skills which may affect on learning  

3 Some pupils may have complex and moderate learning needs  

4 In some cases, learning skills may need developing, e.g. organisation, commitment, resilience  

5 In some cases, low attendance rates and/or persistent absence 

6 In some cases, a lack of routines that support learning for e.g. reading, phonics, homework 

7 In some cases, there has been an impact on mental health (including due to Covid 19) 

8 In some cases, financial barriers to enrichment possibilit ies  

 

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy 

plan, and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

● To ensure expectations are high for all 

pupils through high quality first teaching 

● Focused CPD plan implemented for 

teaching staff and support staff 

● Knowledge and vocabulary rich curriculum 

● Quality assurance plan demonstrates high 

expectations for all 

● SLT/middle leaders/Trust Leads have an 

impact on the quality of teaching and 

learning 

● To have accurate assessments, through 

AFL, of the pupils and identify and work on 

closing the gaps 

● Success implementation and use of Arbor 

for recording assessment  

● Planning takes into account daily AFL 

informed for marking and feedback 

● Focused and targeted interventions 

following on from  

● Teachers will use formative assessment to 

identify gaps and adapt their teaching to 

address this (including the use of NFER 

gap analysis) 

● To aim for all disadvantaged pupils will 

meet the national figure for attendance and  

persistent absence  

● Pastoral Manager tracking attendance and 

targeted support put in place  

● Figures for attendance and persistent 

attendance are in line with the national 

figure  

● To support the mental health and well 

being of the children including following on 

from the impact of COVID 19 

● Thrive used as part of the pastoral 

support on offer 
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● Pastoral team supporting children with 

mental health 

● To provide financial assistance for 

disadvantaged pupils to access enrichment 

opportunities  

● Disadvantaged children can access after 

school clubs and trips  

● Families have access to the Pastoral 

Support Manager and team  

● Year 6 residential  

● For pupils to show improved resilience, 

organisation and commitment 

● Thrive used as part of the pastoral 

support on offer 

● Pastoral team supporting children with 

learning behaviours 

● To ensure all children have access to a 

knowledge and vocabulary rich curriculum  

● To provide speech and language 

opportunities throughout the curriculum  

● Lessons are focused on key vocabulary 

and the key learning is clear  

● Children are developing key writing skills 

through extended writing opportunities in 

the curriculum 

● Embedded reading culture  

● To provide targeted academic support  ● Additional opportunities are provided to 

support children with their learning at 

home including the use of TTRSt, RWI, 

Numbots 

● For mentors to support targeted year 6 

pupils in relevant areas 1:1 or in small 

groups 

● Structured morning sessions at 8.45am to 

continue grammar, phonics, 

comprehension,, reading,  maths number 

bonds and times tables (maths boards, 

TTRS, flashbacks from WR) 

● To create wider opportunities for pupils to 

have additional opportunities for learning  

● Children access enrichment weekly and 

this provides new learning skills  

● Disadvantaged children can access after 

school clubs and trips  

● Gym trail sessions to develop children’s 

physical movement  

● Year 6 residential 

● Breakfast club on offer for children daily 

from 8.15am 

● Families have access to the Pastoral 

Support Manager and pastoral team 

● Lunch club  

● Morning break library sessions 

● Focused pastoral support the children 

with parent/carers in the Services or 

children who are Suffolk Young Carers 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 
Budgeted cost: £20,000 

Activity Evidence that supports this 

approach 

Challenge 

number(s) 

addressed 

To raise the quality of 

teaching for all through 

CPD for teaching staff 

-vocabulary  

-Steve Mastin  

 

Sutton Trust found that, ‘The effects of high-quality 

teaching are especially significant for pupils from 

disadvantaged backgrounds: over a school year, these 

pupils gain 1.5 years’ worth of learning with very 

effective teachers 

 

July 2016 DfE Standard for teachers’ professional 

development state that: Professional development must 

be prioritised by school leadership 

 

DfE disadvantaged Pupils Good Practice Report, 

November 2015 identified the importance of the focus of 

high quality teaching. 

1, 2, 3, 4 

To ensure AFL is used 

to identify gaps and 

misconceptions and 

respond to this using 

first quality teaching 

-Arbor 

-Interventions  

Meta-Analysis of research by John Hattie breaks down 

quality teaching into: 

● Pupils having clear objectives  

● Teachers providing pupils with 

modelling/scaffolding/appropriate steps to 

achieve them 

1,2,3,4 

To raise the quality of 

teaching for all through 

CPD for support staff 

-interventions  

-in class focused 

support 

The EEF Making Best Use of Teaching Assistants 

Guidance Report advocates ensuring support staff are 

fully prepared and focused on supporting pupils in 

developing independent learning skills and managing 

their own learning. 

July 2016 DfE Standard for teachers’ professional 

development state that: Professional development must 

be prioritised by school leadership 

1,2,3,4 

To ensure middle 

leaders/SLT have an 

impact on the quality of 

education provided for 

all 

Hallinger (Thailand) and Heck (Hawaii) ‘indicated 

that a critical factor in pupil learning is the quality 

of leadership’ and ‘it is widely acknowledged that 

improving the quality of teaching and leadership 

are two of the key levers for improving 

educational outcomes’ (Hattie, New Zealand 

2003; Leithwood, Canada, et al, 2019).   
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To ensure speech and 

language opportunities 

are embedded 

throughout the 

curriculum. 

Research has shown that there can be a significant 

difference in vocabulary of different groups.  

  

The Early Catastrophe Paper  (Hart and Risley, 2003)  

reports: 

  

Vocabulary (at age 3) of a child from a disadvantaged 

family: 500 words 

Vocabulary (at age 3) of a child from a professional 

family:1,100 words 

2 
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It is important to develop and increase all pupils' 

vocabularies. 

To ensure children 

experience weekly 

enrichment on a 

Tuesday, providing 

them with varied 

opportunities  

Bordieu argues that in order to raise social capital then 

we need to experience a wide range of cultural 

experiences 

7 

To enable all children to 

develop key writing 

skills through extended 

writing opportunities in 

the curriculum 

Good literacy skills underpin academic success in every 

subject.’ ‘In my view, the most important thing a school 

can do for its pupils–and for society–is to teach them to 

read and write well.’ Sir Kevan Collins, Chief Executive 

Education Endowment Foundation. 
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Targeted academic support (for example, tutoring, one-to-one 

support structured interventions)  
Budgeted cost: £55,000 

Activity Evidence that supports this 

approach 

Challenge 

number(s) 

addressed 

To build on and widen 

the children’s vocabulary 

and opportunities to 

develop speaking and 

listening across the 

timetable  

Psychologist Keith Stanovich found that pupils who learn 

to read well early tend to do better as they move 

through school. This is because pupils who read well 

read more and vice versa. The gap between those that 

read well (and those that read less) grows exponentially 

as children get older, creating problems not just in 

reading but in accessing and engaging with the 

curriculum. 

 

The Early Catastrophe Paper  (Hart and Risley, 2003)  

reports: 

  

Vocabulary (at age 3) of a child from a disadvantaged 

family: 500 words 

Vocabulary (at age 3) of a child from a professional 

family:1,100 words 

 

It is important to develop and increase all pupils' 

vocabularies. 

2 

To embed a reading 

culture which creates a 

love of reading 

-reading rewards 

-displays 

-Accelerated Reader 

Psychologist Keith Stanovich found that pupils who learn 

to read well early tend to do better as they move 

through school. This is because pupils who read well 

read more and vice versa. The gap between those that 

read well (and those that read less) grows exponentially 

as children get older, creating problems not just in 

reading but in accessing and engaging with the 

curriculum. 

Research has shown that there can be a significant 

difference in vocabulary of different groups.  
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To develop children’s 

physical movement and 

coordination 

Develops children's life skills and improves mental 

wellbeing. Outdoor trim trails help promote social 

interaction and skill building. Many of the obstacles 

7 
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-Gym trail  

-Daily Mile 

requires the child to test their gross motor skills, 

coordination and upper body strength. 

To create opportunities 

for pupils to have 

additional opportunities 

for maths and English to 

support them in school 

and at home 

-TTRS 

-Numbots 

-RWI 

-Phonics 

-Accelerated Reader 

Pupils need a sound understanding of number bonds 

and times tables to free the working memory to 

successfully apply more complicated maths operations.  

Daniel Willingham (Psychologist at the University of 

Virginia) states: Automatic retrieval of basic maths facts 

is critical to solving complex problems because complex 

problems have simpler problems embedded in them.’ 
  

Regular practice ensures consolidation. 

1 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 
Budgeted cost: £63,000 

Activity Evidence that supports this 

approach 

Challenge 

number(s) 

addressed 

To provide a breakfast 

club to the children to 

provide nutrition and 

support 

attendance/punctualit

y  

The EEF found that breakfast clubs that offer a free and 

nutritious meal before school can boost reading, writing 

and maths results by the equivalent of two months 

progress per year. 

  

Breakfast clubs improve attendance/punctuality. 

EEF evidence indicates that, on average, pupils make 

two additional months' progress per year from extended 

school time and in particular through the targeted use of 

before and after school programmes. Some evidence 

suggests that disadvantaged pupils benefit more, 

making closer to three months’ additional progress. 

There are also often wider benefits for low-income 

students, such as increased attendance at school, 

improved behaviour, and better relationships with peers.  

4,5 

To allow children to 

arrive from 8.30am 

and have morning 

activities from 8.45am 

in class 

 

Addressing any attendance concerns is key step to 

improving progress and attainment. Pupils must be in 

school to access learning and avoid gaps occurring.  

  

By informing parents regularly about attendance you can 

raise awareness of the implications of poor attendance 

and pre-empt possible attendance issues. 
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To ensure all 

disadvantaged pupils will 

meet the national figure 

for attendance and 

persistent absence  

-Pastoral Support 

Manager 
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To support the mental 

health and well being of 

the children including  

following on from the 

impact of COVID 19 and 

lockdown 

-Thrive practitioners 

-Pastoral team 

-PSM 

Interventions which target social and emotional learning 

(SEL) seek to improve pupils’ interaction with others and 

self-management of emotions, rather than focusing 

directly on the academic or cognitive elements of 

learning. SEL interventions might focus on the ways in 

which students work with (and alongside) their peers, 

teachers, family or community.  On average, SEL 

interventions have an identifiable and valuable impact on 

attitudes to learning and social relationships in school. 

They also have an average overall impact of four 

months' additional progress on attainment (EEF) 

7 

For pupils to show 

improved resilience, 

organisation and 

commitment  

-PSM 

-Pastoral team 

The Thrive Approach uses a developmental model to 

help understand how we develop socially and 

emotionally from birth through to adulthood. This model 

gives us a framework for understanding what healthy 

child development looks like in terms of behaviour and 

learning and clarifies what the role of adults should be in 

facilitating a child’s development at each of the different 

stages. In addition, the model helps us to interpret 

children’s behaviour, enabling us to identify the 

particular developmental needs being signalled by their 

behaviour and to choose appropriate, targeted 

interventions designed to meet those needs.  

 

To provide financial 

assistance for 

disadvantaged pupils to 

access enrichment 

opportunities  

-£100 per FSM children 

Ofsted require a broad and balanced curriculum 

which inspires pupils to learn. Social, physical 

and artistic learning opportunities can be 

extended into extra-curricular opportunities. 

8 

To support the Suffolk 

Young Carers and 

provide opportunities for 

support within the 

curriculum  

Being a carer can be rewarding but there can be days 

where there is just too much going on. Feelings such 

as anger, mental fatigue, frustration, anxiety, 

depression, fear, confusion, sadness, loneliness and 

grief can arise when you least expect it.  Receiving 

some emotional support can help children continue 

caring during some tough times, helping them to 

maintain good emotional wellbeing and enjoy the 

rewards that caring can bring 

7 

To help provide pastoral 

support for the Service 

pupil premium children 

Eligible schools receive the SPP so that they can offer 

mainly pastoral support during challenging times and 

to help mitigate the negative impact on service 

children of family mobility or parental deployment. 

4,7 

 

Total budgeted cost: £ [insert sum of 3 amounts stated above] 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account. Given this, please 

point to any other pupil evaluations undertaken during the 2020 to 2021 academic 

year, for example, standardised teacher administered tests or diagnostic assessments 

such as rubrics or scales. 

If last year marked the end of a previous pupil premium strategy plan, what is your 

assessment of how successfully the intended outcomes of that plan were met?  

Pupil Premium Progress 2020-21 

Gap in progress between PP and non PP students: 

Year 2020-21 Reading Writing Maths 

6 1 2.6 2.9 

5 0.6 0.3 0.4 

4 0.6 0.7 0.1 

3 1 0.4 0.5 

 

Year 3 2020-21 Reading Writing Maths Combined 

Summer 2021 PP (20) 

41% 

16% (3) 5% (1) 5% (1) 0% 

Gap 17% 21% 25% 22% 

 

Year 4 2020-21 Reading Writing Maths Combined 

Summer 2021 PP (22) 

43% 

32% (6) 21% (4) 28% (5) 22% (4) 
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Gap 35% 41% 34% 32% 

 

Year 5 2020-21 Reading Writing Maths Combined 

Summer 2021 PP (17) 

36% 

50% (8) 38% (6) 13% (2) 6% (1) 

Gap 7% 8% 20% 14% 

 

Year 6 2020-21 Reading Writing Maths Combined 

Summer 2021 PP (27) 

47% 

42% 31% 27% 23% 

Gap 

30%  38% 11% 15% 

 

Externally provided programmes 
Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Numbots and Times Tables Rockstars  Maths Circle Ltd 

Accelerated Reader  Renaissance  

Service pupil premium funding (optional) 
For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 

premium allocation last academic year? 

The money was used to support the 

individual specifically with a focus on 

pastoral care for e.g. gardening equipment 

was bought to allow the child to share a 

focus with other children and support their 

learning needs. 

What was the impact of that spending on 

service pupil premium eligible pupils? 

The child engaged socially with other 

children and was able to engage in an 

activity which he enjoyed.   
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

 


